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improvements in lesson planning, instructional strategies, and the use of
student-centered approaches. Teachers demonstrated enhanced classroom
management skills and greater adaptability in addressing diverse learner needs.
english language Students reported higher levels of engagement and satisfaction, attributing these
changes to more interactive and effective teaching methods. The study also
revealed a shift in teachers’ professional attitudes, with many adopting more
reflective and innovative practices. Overall, the findings underscore the
importance of structured professional development in improving teaching
quality and suggest that well-designed training programs can significantly
enhance language learning outcomes.
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MUOLLIM HAZIRLIGININ INGILIS DiLi TODRISININ KEYFIYYOTIN® TOSIRINO
DAIR METODOLOJI TODQIQAT
XULASO

Bu tedqiqat miiallim hazirlig: kursunun ingilis dili tedrisinin keyfiyyatine tesirini arasdirir. Tadqiqat isi hamginin,
programda istirakin tedris tecriibalaring, sinif dinamikasmna va taleba calbine neca tosir etdiyini aragdiraraq dyranir.
Qarisiq metodlar yanagsmasindan istifads edarak, tadgigat harterafli malumat toplamagq tigiin telimden avval va sonraki
giymatlandirmaleri, sinifde miisahidaleri ve hem miiallimlar, ham ds telebalarle miisahibaleri birlesdirir. Naticalar
darsin planlagdirilmasinda, tedris strategiyalarinda ve telebe moarkezli yanasmalardan istifadeds eshamiyyatli
iraliloyislor oldugunu gosterir. Miiallimlar tekmillagdirilmis sinif idarsetme bacariglar1 ve miixtslif sagird ehtiyaclarim
qarsilamaqda daha uygun bacariqlar niimayis etdirmiglar. Talobalor bu dayisiklikleri interaktiv ve effektiv tadris
metodlart ilo slagalandirerak darslers daha yiiksek saviyysli maraq ve mamnunluglarimin yaranmasini bildirmisler.
Todgiqat hem do miisllimlorin pesokar inkisafinda deyisikliyi agkar etmis ve miisllimlerin bir ¢oxu daha gox
diisiindiiriicii vo innovativ tocriibalori menimsamisdir. Umumilikds, olde edilon tapmtilar tedris keyfiyyotinin
yaxsilagdirlmasinda strukturlasdirilmis pegokar inkisafin vacibliyini vurgulayir ve yaxst tertib edilmis telim
proqramlarimn dil dyrenme naticelarini shamiyyatli deracade artira bilocayini gostarir.

Acar sozlar: miiallim hazirhigi, metodologiya, ingilis dili

29



Narmina Aliyeva, Gulshan Huseynova

METOAO0AOTMYECKOE MICCAEAOBAHUE BAVISIHVISI [IOATOTOBKY YUUTEAEN HA
KAYECTBO ITPEIIOAABAHVISI AHT AMMCKOTO SI3BIKA

PE3IOME

B sTOM mccae oBaHIN M3ydaeTcsl BAUSHNE Kypca ITOATOTOBKM y4uTeAel Ha KadecTBO MperiojaBaHMs aHTAMIIC-
KOTO sI3bIKa. B HeM paccMaTpuBaeTcs], KaK yJacTue B IIporpaMMe BANSIET Ha METOABI ITPeroaBaHILs], AMHAMUKY KAacca
U BOBAEYEHHOCTD CTYAEHTOB. VICII0AB3Y:1 1T0AX04 CMEITaHHBIX METOAOB, VIcCAeA0BaHIe OObeANHET OIIeHKN A0 U TToCe
o0yueHns1, HabAIOAeHN: 3a KAaCCOM U MHTEPBBIO KaK C YUMTEeASMM, TaK U C yIeHUKaMM AAs cOOpa BCECTOPOHHIIX
AaHHBIX. PesybTaThl yKasblBalOT Ha 3HAUUTEABHbIE YAYYIIEHNS B ILAQHUPOBAHUM YPOKOB, YUeOHBIX CTpaTeIusx 1
VICITOAB30BaHNM TIOAXOAOB, OPVMEHTMPOBAHHEBIX Ha YJaIlMXCS. YIuTeAsd IPOAEMOHCTPUPOBAAN YAyJdIIeHHbIe HaBBIKI
yTpaBAeHNs KAacCOM 1 OOABIIYIO aJallTUBHOCTD B YA0BAETBOPEHNUN Pa3ANIHBIX IIOTPeOHOCTel yJaruXcs. YJaarmecs
coobmman o 6ozee BHICOKOM YpPOBHE BOBAEYEHHOCTM U YAOBAETBOPEHHOCTH, IIPUIINCHIBAs STV M3MeHeHus Hoaee
VMHTepaKTUBHBIM 11 9P PeKTUBHEIM MeToAaM oOydeHns. VccaejoBanne Takoke BRLIBIAO M3MeHeHNe B ITpo¢peccuoHaab-
HBIX OTHOLIEHNX y4uTeAell, MHOIVIE U3 KOTOPBIX IlepeHsan Ooaee pedAeKCUBHbIE 1 VHHOBAIVIOHHbIE IIPAaKTUKI. B
11e/10M, pe3yAbTaThl IIOAYePKIBAIOT BasKHOCTH CTPYKTYPUPOBAHHOTO IPOQeCCHOHaABHOTO Pa3BUTH A5 TTOBBIIIIEHIS
KayecTsa IIperojaBaHILsl U IIPeAIIoAaraloT, 4TO XOPOIIO pa3paboTaHHbIe IPOrpaMMBl OOyJeHIs MOTYT 3HauUTeAbHO
YAYUIIUTD Pe3yAbTaThl U3YUEHI A3bIKA.

Karouesble c210Ba: I0OATOTOBKA yuMTeAel, METOAUKA, aHTAVIICKIIL SA3BIK

1. INTRODUCTION

The effectiveness of English language teaching is a key factor in the successful acquisition of
language skills among students worldwide. Teachers are central to this process, and their
ongoing professional development is critical in ensuring high-quality instruction. Through this
study, we seek to assess whether such training enhances teaching performance, student learning
experiences, and overall lesson quality. By analyzing teacher feedback, classroom observations,
and student outcomes, the research aims to determine the specific ways in which training
impacts the classroom environment. In an increasingly globalized and digital world, the ability
of English teachers to adapt and evolve is more important than ever. The training courses not
only equip teachers with practical tools but also empower them to become reflective
practitioners and change agents within their institutions.

2. LITERATURE REVIEW

Professional development in the field of education is widely recognized as a critical factor
for improving teaching quality. Numerous studies have highlighted the positive effects of
teacher training on classroom performance, including better student engagement, clearer lesson
delivery, and increased use of innovative pedagogical strategies (Smith & Johnson, 2019).

Training programs are structured around internationally recognized teaching standards and
emphasize the communicative approach to language teaching. According to Al-Issa and Dahan
(2021), training interventions that align with teachers' contexts and promote reflective practices
are more likely to yield sustainable improvements. Research conducted by the Education
Development Trust (2022) found that certified teachers reported higher confidence and more
consistent learner progress.

Additionally, the integration of digital tools and blended learning methodologies has
become a focal point in many training programs, responding to the growing need for remote and
hybrid teaching solutions (Hockly, 2018).
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3. RESEARCH METHODOLOGY

This study adopts a mixed-methods approach, combining qualitative and quantitative data
to assess the changes in teaching quality. The participants are 30 English language teachers from
diverse educational settings who have recently completed a teacher training course. Data
collection involves:

1. Pre- and Post-Training Assessments: Teachers’ teaching practices are evaluated before and
after the training using a structured rubric.

2. Classroom Observations: Observers note specific teaching behaviors, student interactions,
and the use of teaching resources during lessons.

3. Interviews: In-depth interviews are conducted with both teachers and students to gain
insights into their experiences and perceptions of the changes in lesson quality.

4. Student Performance Metrics: Student feedback and academic results are analyzed to
determine any correlation between improved teaching methods and student outcomes.

Triangulation of these data sources ensures a comprehensive understanding of the training’s
impact. Ethical considerations were observed throughout the study, with informed consent
obtained from all participants.

This study adopts a mixed-methods research design, integrating both quantitative and
qualitative approaches to provide a holistic evaluation of the impact of teacher training on
English language instruction. This triangulated approach ensures that multiple perspectives
inform the interpretation of findings.

3.1 Participants

The study involved 30 English language teachers from a variety of educational settings,
including public schools, private institutions, and language centers. The teachers had varying
years of teaching experience (ranging from 2 to 15 years) and were selected based on their
enrollment in a standardized teacher training program certified by an international educational
body.

In addition, student data was collected from over 300 students who were directly taught by
the participating teachers during the study period.

3.2 Data Collection Tools and Procedures

1. Pre- and Post-Training Assessments

o Teachers' instructional practices were evaluated using a standardized rubric adapted
from the TESOL Teaching Standards Framework.

o Each teacher was scored across several dimensions: lesson structure, clarity of
objectives, use of instructional materials, questioning techniques, and responsiveness to
student needs.

o  Assessments were carried out through video recordings and in-person lesson evalua-
teons before and after the training period.

2. Classroom Observations

o  Conducted using an Observation Protocol Checklist that included categories like time
management, student talk-time vs. teacher talk-time, integration of technology, and
classroom engagement strategies.
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Observations were performed by two independent observers to increase inter-rater
reliability, with each lesson observed at least twice.

. Semi-Structured Interviews

In-depth interviews were held with all participating teachers and a stratified sample of
students (n=60).

Interviews explored changes in teaching philosophy, instructional behavior, student
motivation, perceived lesson clarity, and classroom atmosphere.

Thematic analysis was employed to code and interpret the qualitative data using NVivo
software.

. Student Performance Metrics

Quantitative data was collected through student achievement scores (formative and
summative assessments), as well as feedback surveys administered at two time points.

The surveys measured satisfaction, perceived effectiveness of lessons, and perceived
clarity of teacher instructions using a 5-point Likert scale.

3.3 Ethical Considerations

The study followed ethical research standards. Informed consent was obtained from all
participants, and all data was anonymized. Participants were assured of the confidentiality of
their responses and given the right to withdraw at any stage.

4. RESULTS

The analysis of the data reveals significant improvements in the following areas:

Pedagogical Strategies: Teachers demonstrated a more interactive, student-centered
approach to teaching, employing techniques learned during the training to enhance
learner participation.

Classroom Management: There was a noticeable increase in effective classroom
management, with teachers maintaining a more organized and engaging learning
environment.

Lesson Delivery: Teachers exhibited a greater command of lesson planning and use of
diverse resources, making lessons more dynamic and tailored to student needs.

Student Engagement: Students reported higher levels of engagement and satisfaction
with lessons, reflecting the positive changes in teaching approaches.

The qualitative data also revealed a shift in teachers' mindset, with many expressing a

renewed enthusiasm for teaching and a deeper understanding of learner needs.

The analysis revealed notable improvements across several dimensions of teaching and
learning following the completion of the training course.

4.1 Quantitative Findings

e Teaching Practice Scores: The average rubric scores for teaching effectiveness improved
from 68% pre-training to 87% post-training, indicating a statistically significant
enhancement in lesson delivery and instructional quality (p < 0.01).
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e  Student Achievement: Average student test scores increased by 12%, suggesting a positive
correlation between improved teaching methods and student academic performance.

e  Student Survey Results:
o 81% of students reported that lessons became "more interactive and engaging."
o 76% noted better use of multimedia and visual aids.

o 69% felt that teachers were more responsive to their individual learning needs.
4.2 Qualitative Findings

o Pedagogical Strategies:

Teachers integrated more communicative techniques, such as role-plays, peer collabora-
tion, and task-based learning. These strategies facilitated active participation and language use in
authentic contexts.

¢ Classroom Management:

Observers noted increased use of positive behavior reinforcement, clearer classroom
routines, and better time management. Teachers utilized visual schedules and learning objectives
displayed on smartboards.

¢ Lesson Planning and Resource Use:

Lesson plans were more detailed and incorporated differentiated instruction. Teachers
increasingly used digital platforms (e.g., Kahoot, Padlet) to cater to different learning styles and
maintain student interest.

¢ Student Engagement:

Students appeared more motivated and confident in classroom interactions. Interviews
revealed that learners appreciated the variety of tasks and collaborative activities introduced
post-training.

o Mindset and Reflective Practice:

Many teachers described a shift in teaching philosophy, moving from a lecture-based
model to a facilitative, learner-centered approach. Teachers expressed a sense of renewed
purpose and enthusiasm for their profession. One teacher noted: “Before the training, I stuck to the
textbook. Now, I feel more creative and attuned to what my students actually need.”

5. DISCUSSION

The results suggest that teacher training contributes to notable improvements in teaching
quality. The incorporation of communicative teaching methods and the emphasis on practical,
hands-on strategies help teachers address the diverse needs of their students more effectively.

Moreover, the training fosters confidence in teachers, enabling them to adopt innovative
approaches that enhance the learning experience. One notable outcome was the increased use of
formative assessment strategies, which allow teachers to better monitor progress and provide
targeted feedback. The study also found that peer collaboration and mentoring, encouraged
during the training, contributed to sustained changes in practice.

These findings align with global trends in education reform, which prioritize teacher agency
and continuous learning (OECD, 2020). While the impact of training is significant, sustained
institutional support and follow-up opportunities are necessary to maintain these gains.
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6. CONCLUSION

This study confirms that the completion of a teacher training course significantly enhances

the quality of English language lessons. By improving teaching practices, classroom
management, and student engagement, the training program plays a pivotal role in fostering a
more effective learning environment.

The findings underscore the importance of continued professional development in

enhancing the skills and competencies of language teachers. Further research should explore the

long-term effects of such training programs on student achievement and the broader educational

context, including comparisons across different regions and educational systems.
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