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AHAAN3 IIMCBMEHHBIX AUTEPATYPHBIX TEKCTOB B YUEBHIKAX
PE3IOME

YueOHukM, ydebHbIe 1TOCOOMS OOBIYHO MPeAOCTaBAAIOT YJaIIUMCsA MaTepuaabl AAs MUCbMa, YTeHMs UAU
pacckassl, B KOTOPBIX yJalfyecs: MOTYT O4eHb XOPOIIIO pacKpBITh TeMBbl. IIoHMMaHMe TeKCTOB MOTUBMPYET YnTaTeAs
He TOABKO IIOHMMATb TeKCTHI, HO U BBIIIOAHATD 3a4aHIs, CBSI3aHHEIE C TeKCTOM. I1o ®TOI mpuunHe aHaAM3 TEKCTOB
MO>KeT CyIIeCTBEHHO ITOMOYb ITpoIjeccy rmoHnMaHms. CyIecTByIOT pas3Hble IIOAXOABI K ITPOBeA€HNIO aHaAM3a, HO
HamboJee pacIpoCcTpaHeHHOI (POPMOI SBASETCA BHMMaTeAbHOE YTeHNe, T03B0AAIONIee yJaliiMcs IIPOIyBCTBO-
BaTb COOBITIS PacCKa3oB 40 MeAbdallINX IoapoOHOcTeil. TakuM oOpasoM, nccaejoBateabcKas pabora cosaaer
B3alIMHYIO MHTEpPaKTMBHOCTh aBTOpa, IperiojaBaTeAs M YMTaTeAs Ha OCHOBE UTEHMs MaTepHualoB YIeOHNMKOB U
pacKkpbiBaeT METOABI KOMILIEKCHOTO HayIHOTO aHAAV3a.

KaioueBble ca0Ba: aHaAM3, TEKCT, yueOHMK, IIOHMMaHNe
DORSLIKLORD®O YAZILI 8DOBI MOTNLORIN TOHLILI

XULASO
Doarslikler, tolaba kitablar: adaten talebalari yazi, oxu materiallar1 vo ya hekayalorlo tomin edir ki, burada
oxucular movzular: daha yaxs: inkisaf etdire bilsinlar. Matnlori basa diismek oxucunu tokce matnlori anlamaga
deyil, ham de matnls baglh tapsiriqlar: yerina yetirmaya sévq edir. Bu sabebden matnlarin tohlili basa diisma
prosesina darindan kémak eds bilar. Tahlil aparmaq {iclin miixtalif yanasmalar var, lakin an ¢ox yayilmis forma
sagirdlara hekayoalordaki hadisalori an kigik detallara gadar hiss etmays imkan veran yaxindan oxumadir.

Belslikls, todqiqat isi derslik materiallarmin oxunmasi asasinda miiallif, miiallim ve oxucu arasinda qarsiliqli
interaktivlik yaradir ve kompleks elmi tahlil {isullarini tize gixarir.

Acar sozlar: tohlil, matn, darslik, anlayis

25



Tamara Atakishiyeva

INTRODUCTION

From a methodological point of view, it is advisable to present the text as a product of
human mental activity in oral or written form, realized in a work of integrity, which has
semantic completness and structural unity. The text is viewed as an integrated system that
allows one to see the interaction of units of all language levels. It unites all language units,
making them communicatively significant. Thus, the texts is a method of implementation, the
result of the functioning of the language system.

Each text stands for someone’s perception. Text includes author’s activity which needs
reader’s colloboration and his/her perception. In that case triada is formed where it is appear
while analysing a text. So, in analysis of the reading process, three important aspects of the
interaction between the reader and the text: anticipation and retrospection; production of the
disclosure of the text as a live event; creation of the impression of similarity to life; are observed.

As with any literary example of texts, the "live event" must remain unfinished in one way or
another. In the process of reading, this prompts the reader to constantly search for consistency,
and only in this case can he complete the situation and understand the unfamiliar, the foreign
issue. But understanding the sequence itself is a living process, and in this process it is necessary
to make a decision based on choice. But these decisions, in turn, give reality to the possibilities
they rule out, because they create changes in a determined sequence. All this attracts the reader
to the reality created by the text itself.

Thanks to this involvement, the reader is necessarily drawn to the text and leaves his
preconceived notions behind. The reader has the opportunity to experience what Bernard Shaw
said: "You have realized something. At the same time you feel as if you have lost something." [2,
p-64] Reading reflects the mechanism of gaining experience, because temporarily we have to give
up our own understanding and position to enter the unfamiliar world of a literary work. During
this process, we come across a widespread proposition in literary studies. So the frequent
conflation of alien experience as part of our personal experience needs to be considered in detail.
Literary experts call the process of assimilation of foreign experience the identification of the
reader with what he is reading. Although this term is used as an explanation of a process, in fact
it only describes it. As a rule, "identification" refers to the recognition of similarities among
themselves or by an external influence: it means creating a familiar field and through it coming
into contact with the unfamiliar. But the task of the writer is to convey the experience, the
impression and, above all, the attitude towards this experience. Therefore, "identification" is not a
goal in itself, but a strategy of the writer that provokes the reader to take a certain position.

Reading itself is a set of practices and procedures for working with written text and the
direct process of working with text, aimed at extracting information from it, perceiving the text
and understanding it. In a broad sense, it is the process of extracting information also from any
symbolic system (Braille symbols, musical notation, and so on). Analysing leads to learning
process. Learning to read includes teaching reading techniques (the ability to translate written
signs, words and sentences into their sound form) and teaching real reading with the formation
of a reading strategy and the skills of an experienced reader. An inexperienced reader, in
addition to a slow reading speed, rereading the text and a significant number of eye fixations, is
characterized by pronouncing what is read instead of quiet reading (reading to oneself),
monotony of reading, focusing more on the form rather than the content of the text, semantic
processing of what is being read after finishing the reading portion text. Comprehension when
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reading is influenced both by the characteristics of the text - information richness, logical
structure of the text, language implementation and expression of logical, emotional and other
information of the text, and by the characteristics of the reader - the degree of approximation of
the vocabulary, grammar and style of speech of the reader to the vocabulary, grammar and style
of the text ; organizing the focus of attention when perceiving text; individual psychological
characteristics [7].

Studying reading is one of the types of educational reading when teaching a language. This
classification is based on the practical needs of readers:

viewing text;

familiarization with the content;
searching for the necessary information;
detailed study of language and content.

Thus, each type of reading is associated with solving certain communicative tasks.

Study reading involves achieving a complete and accurate understanding of the main and
secondary facts contained in the text. Such reading proceeds slowly, since the reader has an
attitude towards long-term memorization and resorts to repeated reading, translation (if reading
in a foreign language), and sometimes to written recording of the content. At the same time, the
reader strives to delve deeper into the essence of the communicative situation.

Study reading is usually carried out on texts that have cognitive value and information
content. At the same time, they must be quite difficult in linguistic terms, since one of the
didactic tasks solved with the help of learning reading is teaching the student to independently
overcome language difficulties.

One of the main categories of text is its information content, since the purpose of creating
any text is a message any information. Scientists distinguish three types of information:

1. Content-based factual information, are “reports about facts, events, processes that are
happening, have happened, and will happen in the world around us, real or imaginary” [6, p.
28]. It helps answer the question “What is the text about? What is its theme?

"

2. Content-conceptual information, informing the reader “an individual author’s
understanding of the relationships between the phenomena described by means of it, an
understanding of their cause-and-effect relationships, their significance in the social, economic,
political, cultural life of the people, including the relationships between individuals, their
complex psychological and aesthetic-cognitive interaction" [6, p. 27]. It is presented implicitly in
the text and is the result of understanding the text. Identification of this information helps to
determine the main idea of the text.

3. Subtextual information that represents a hidden meaning, appears due to the ability of
words, phrases, sentences in individual small sections of text to conceal

latent meaning. Subtextual information is not expressed in words, it only implied.

The methods that are shown above is very close to epistemological analysis. Epistemological
analysis demands author and reader’s interactivity. Interactivity which rely on mutual sides.
Subjective perception of objective world is the main goal of thematic analysis — to appreciate the
events around from his/her point of view.
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Based on the literary principles of constructing a work of art, on the psychology of percep-
tion of a work of art by junior schoolchildren, as well as on the actual methodological provisions
on reading a work of art in primary school, modern reading methods distinguish three stages of
work on a literary text: primary synthesis, analysis, secondary synthesis.

The leading activity of students under the guidance of the teacher is the analysis of the
work. It should be the centerpiece of a classroom reading lesson. It is preceded by a primary
synthesis of the work, which consists of preparatory work, primary perception of the text and
verification of primary perception (or primary analysis).

Primary perception of the text, as a rule, is ensured by such a technique as reading aloud by
the teacher. Children are given instructions for listening: for example, before reading Grimm'’s
story “Mary’s child,” you can invite children to think about whether this work is funny or sad.
While the teacher is reading, the children's books are closed, their attention is completely
directed to listening to the work and empathizing with the teacher-reader. The choice of such a
technique for primary perception is justified by the imperfect reading skills of children of
primary school age.

The analysis of a work of art is carried out in logically complete parts. These parts are
determined by the teacher based on the content and structure of the work. Each part is read
aloud by an exact student, and other children follow the reading from the book. After
completing reading, training is carried out “thinking while reading”, i.e. the read part is
analyzed. Analytical activity is organized in such a way that children can understand the
meaning of the work, therefore the analysis of the part is carried out at some levels: actual, one’s
own attitude towards what is being read.

The most common method of analysis is asking questions about the part read. Questions
help children understand the facts of the work, comprehend them from the point of view of the
ideological orientation of the work, i.e. understand cause-and-effect relationships, realize the
author’s position, and also develop your own attitude towards what you read.

Secondary synthesis is a stage of work that involves generalizing the work, rereading it, and
children performing creative tasks based on what they read.

The generalization involves clarifying the idea of the work and helping children understand
their reading position. Typically at this stage the following techniques are used: conversation,
selective reading, correlating the idea of a work with proverbs, final word from the teacher.

Rereading is a special type of reading activity. If the work touched the reader’s feelings and
provoked his thoughts, then after completing the reading he feels the need to return to what he
read, recreate individual episodes in his imagination, and re-read the passages he liked.

CONCLUSION

Reading brings a person closer to spiritual life and indicates the existence of this sphere, but
it is not able to lead us inside. Reading is located on the threshold of spiritual life. The most
intense effort of the writer only leads to removing the patina of ugliness and insignificance from
the universe. The writer points us to the beauty of the world and, only having outlined the
contours of this new world and talking about the need to learn to see, it disappears. This is the
significance and at the same time the insufficiency of reading. According to Proust, this
newfound appearance, which allows the writer to charm and, at the same time, disappoint the
reader, is “vision” itself.
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Thus, the analysis of the text with the use of interpretation helps to establish what the author
wanted to say, with the help of which linguistic means he managed to do this, and how we
managed to understand the meaning of the work, see how linguistic means "work" on the image,
understand the author's state of mind, his attitude to the heroes, action, product in general, and
therefore, the concept of the product. Moreover, learning the techniques of interpreting the
artistic text is the most important. This is a link in the formation of reading culture, ways of
knowing the world, national and world culture.
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